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INTRODUCTION 
 
Everyone at The Calder Learning Trust has the right to feel welcome, secure and happy. We 
aim to provide a safe, caring and friendly climate for learning for all our pupils/students to 
allow them to improve their life chances and help them maximise their potential. We also 
aim to produce an inclusive environment for all pupils/students which openly discusses 
differences between people and celebrates diversity. 
  
We expect pupils/students to act safely and feel safe in school, including that they 
understand the issues relating to bullying and that they feel confident to seek support from 
school should they feel unsafe. We also want parents to feel confident that their children are 
safe and cared for in school and incidents when they do arise are dealt with promptly and 
well. 
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The school is aware of its legal obligations (see section F), including the Equalities Act 2010. 
We are aware of our role within the local community supporting parents/carers and working 
with other agencies outside the school where appropriate. 
  
AIMS AND OBJECTIVES 
Bullying is wrong and damages individual children. We therefore do all we can to prevent it, 
by developing a school ethos in which bullying is regarded as unacceptable. 
  
Through raising awareness about bullying behaviour we aim to prevent bullying. 
  
We aim, as a school, to produce a safe and secure environment where all can learn without 
anxiety. 
  
This policy aims to produce a consistent school response to any bullying incidents that may 
occur. We aim to make all those connected with the school aware of our opposition to 
bullying, and we make clear each person’s responsibilities with regard to the eradication of 
bullying in our school. 
  
This policy was formulated in consultation with the whole school community with input from: 

 Members of staff through regular agenda items at staff meetings 
 Governors through discussion at meetings and involving training 
 Parents/carers through discussion in parent forums and at parents evening consultations 
 Children and young people through the student council  
 Other external agencies through partnership meetings 

  
  
DEFINITIONS OF BULLYING 
  
‘Behaviour by an individual or group repeated over time, that intentionally hurts another 
individual or group either physically or emotionally’ 

Preventing and tackling Bullying – Advice for School Leaders, Staff and 
Governing Bodies (June 2011) 
  

‘The repetitive, intentional hurting of one person or group by another person or group, 
where the relationship involves an imbalance of power. Bullying can be physical, verbal or 
psychological. It can happen face-to-face or through cyberspace’ 
 
www.anti-bullyingalliance.org.uk/tools-information/all-about-bullying/what-bullying/aba-
definition-bullying 
  
How does bullying differ from teasing/falling out between friends or other types 
of aggressive behaviour? 
 

 There is a deliberate intention to hurt or humiliate. 
 There is a power imbalance that makes it hard for the victim to defend themselves. 
 It is usually persistent. 

  
Occasionally an incident may be deemed to be bullying even if the behaviour has not been 
repeated or persistent – if it fulfils all other descriptions of bullying. This possibility should be 
considered, particularly in cases of hate crime related bullying and cyberbullying. If the 
victim might be in danger then intervention is urgently required. 
  

file://///calderhigh.org.uk/shares/Staff_Only/School%20Policies/Policies%202021/Still%20to%20update/Andy%20T%20to%20edit%20-%20not%20ready%20yet/www.anti-bullyingalliance.org.uk/tools-information/all-about-bullying/what-bullying/aba-definition-bullying
file://///calderhigh.org.uk/shares/Staff_Only/School%20Policies/Policies%202021/Still%20to%20update/Andy%20T%20to%20edit%20-%20not%20ready%20yet/www.anti-bullyingalliance.org.uk/tools-information/all-about-bullying/what-bullying/aba-definition-bullying


Behaviour often associated with bullying 
  
Baiting 
Baiting can be used in bullying both on and offline. It can be used to bully someone to get 'a 
rise' out of them and it can be used to antagonize those who might be bullying others to get 
them to bully. Sometimes baiting is used secretively to try and get a person to explode in a 
rage or react negatively/loudly so that they get in to trouble. 
  
Banter 
The dictionary describes banter as: ‘the playful and friendly exchange of teasing remarks’. 
Bullying is often justified as being just banter. It may start as banter, but some types of 
banter are bullying and need to be addressed as bullying. 
Types of Banter: 

 Friendly Banter- There’s no intention to hurt and everyone knows its limits 
 Ignorant Banter- crosses the line with no intention to hurt, will often say sorry. 
 Malicious Banter- Done to humiliate a person-often in public 

  
Occasionally an incident may be deemed to be bullying even if the behaviour has not been 
repeated or persistent – if it fulfils all other descriptions of bullying. This possibility should be 
considered, particularly in cases of hate crime related bullying and cyberbullying. If the 
victim might be in danger, then intervention is urgently required. 
 

Peer on Peer Abuse including Sexually Harmful Behaviour is included in this 
category. Please see the safeguarding and Child Protection Policy for further 

details. 
  
What does bullying look like? 
Bullying behaviour can be: 

 Physical – pushing, poking, kicking, hitting, biting, pinching etc. 
 Verbal - name calling, sarcasm, spreading rumours, threats, teasing, belittling. 
 Emotional – isolating others, tormenting, hiding books, threatening gestures, ridicule, 

humiliation, intimidating, excluding, manipulation and coercion. 
 Sexual – unwanted physical contact, inappropriate touching, abusive comments, 

homophobic abuse, exposure to inappropriate films etc. 
 Online /cyber – posting on social media, sharing photos, sending nasty text messages, social 

exclusion 
 Indirect - Can include the exploitation of individuals. 

  
Although bullying can occur between individuals it can often take place in the presence 
(virtually or physically) of others who become the ‘bystanders’ or ‘accessories’. 
  
Why are children and young people bullied? 
  
There is no hierarchy of bullying – all forms should be taken equally seriously and dealt with 
appropriately. 
  
Specific types of bullying include, but are not limited to: 
  
Prejudice Related Bullying 
 
Under the Equalities Act 2010 it is against the law to discriminate against anyone because 
of: 



 Age 
 Being or becoming a transsexual person 
 Being married or in a civil partnership 
 Being pregnant or having a child 
 Disability 
 Race including colour, nationality, ethnic or national origin including Gypsy, Roma, Travellers 
 Religion, belief or lack of religion/belief 
 Sex / gender 
 Sexual orientation 

These are called ‘protected characteristics’. 
As part of the requirement on schools to promote fundamental British values, schools must 
proactively challenge derogatory and discriminatory language and behaviour including that 
which is racist, homophobic, biphobic, transphobic and disablist in nature. We will record 
these types of bullying, even that which represents a one-off incident, and report them to 
the local authority for monitoring purposes. 
  
Other vulnerable groups include: 

 Bullying related to appearance or health 
 Bullying of young carers or looked after children or otherwise related to home circumstances 

Although the above do not currently receive protection under the Equality Act 2010, bullying 
for these reasons is just as serious. 
  
Prejudice Related Language 
Racist, homophobic, biphobic, transphobic and disabilist language includes terms of abuse 
used towards people because of their race/ethnicity/nationality; because they are lesbian, 
gay, bisexual, or transsexual, or are perceived to be, or have a parent/carer or sibling who 
is; because they have a learning or physical disability. Such language is generally used to 
refer to something or someone as inferior. This may also be used to taunt young people 
who are different in some way or their friends, family members or their parents/carers. 
In the case of homophobic, biphobic and transphobic language particularly, dismissing it as 
banter is not helpful as even if these terms are not referring to a person’s sexual orientation 
or gender identity they are using the terms to mean inferior, bad, broken or wrong. We will 
challenge the use of prejudice related language in our school even if it appears to be being 
used without any intent. Persistent use of prejudice related language and/or bullying will be 
dealt with as with any other form of bullying. 
  
Where does bullying take place? 
Bullying is not confined to the school premises. It also persists outside school, in the local 
community, on the journey to and from school and may continue into Further Education. 
The school acknowledges its responsibilities to support families if bullying occurs off the 
premises. 
  
Cyberbullying 
The ever increasing use of digital technology and the internet has also provided new and 
particularly intrusive ways for bullies to reach their victims. 
  
Cyberbullying can take many forms and bullying online can often start in school and then be 
progressed online or start online and influence behaviour in school. 
  
Whilst most incidents of Cyberbullying occur outside school we will offer support and 
guidance to parents/carers and their children who experience online bullying and will treat 
Cyberbullying with the same severity as any other forms of bullying. 



  
Cyberbullying can include: 

 Hacking into someone’s accounts/sites 
 Posting prejudice / hate messages 
 Impersonating someone on line 
 Public posting of images 
 Exclusion 
 Threats and manipulation 
 Stalking 

  
We will ensure that our children are taught safe ways to use the internet (see our online 
safety policy) and encourage good online behaviour. 
  
Bullying can take place between: 

 Young people 
 Young people and staff 
 Between staff 
 Individuals or groups 

 
  
FIRST RESPONSES TO REPORTS OF BULLYING 
Be careful in the language you use as it can be very emotive and can ‘label’ children, 
suggesting permanence. Instead of ‘victim’ say person (child) who is being bullied, and 
instead of ‘bully’ say person (child) who is using bullying behaviours/doing the bullying. In 
this way you are labelling behaviours and roles, not children. 
  

 Remain calm - you are in charge 
 Take the incident or report seriously 
 Reassure the victim/s 
 Find out as much as you can relating to the incident 
 Take action as quickly as possible 
 Think hard about whether action needs to be private 
 Should other adults be informed? 
 Offer concrete help and advice to the victim/s 
 Make it plain to the bully that you disapprove 
 Encourage the bully to see the victim's point of view 
 Give appropriate consequences , but be careful how this is done - Be careful to 

follow the school's Behaviour Policy 
 Explain clearly the consequences.  

  
When an incident occurs all staff will: 

 Record the incident on an Incident Sheet (Appendix 3) and hand it to the Assistant 
Head Teacher (RKY) or Head of school (Mr Taylor- High School; Mrs Lambert-
Primary school) for inclusion on CPOMS 

 Decide if you need to start a Support Group (see Appendix A) 
 Make sure the incident does not live on, but monitor the students involved discretely. 
 Think ahead to prevent a recurrence. 
 Follow the "Sanctions Procedure" in the Behaviour Policy. 

  
EDUCATION TO HELP PREVENT BULLYING 
  



 School podcast- Topical podcast- Starting high school. Advice on anti-bullying and 
where to report this. 

https://www.calderlearningtrust.com/high-school/assets/Transition/Transition-Podcast-
1.mp3 
 
The school pshe programme contains strategies which encourage children away from 
bullying i.e. it promotes co-operation, helpfulness and consideration for others from EYFS to 
Year 11. 
  

 ASSEMBLIES - Our British Values assembly themes raise awareness of bullying and 
also teach other key values (such as ‘Caring’, ‘Tolerance’ and ‘Respect’) to deter it. 

 
 NSPCC – On a two yearly cycle, we have visits from the NSPCC who work across all 

key stages to highlight ways to tackle bullying. 
 

 Reactive programmes for vulnerable groups or groups involved in bullying. 
 Holocaust Beacon School – Showing how we learn from the past and that awful 

things can happen when we allow people to be victimised?  
 

 Anti-bullying week – We highlight this every year in both phases of the trust, 
showcasing the positive nature of our school and students; rewarding them for their 
kind and caring nature  
 

 Pupils know that they can go to staff and speak to them, or ask for help; Everybody, 
every day 
 

 Positive points are awarded on class charts for positive behaviours as a 
reward/incentive 
 

 For example: 
 Restorative Justice 
 Counselling and/or Mediation schemes 
 Small group work 
  

 Specific initiatives for identified groups such as young people whose first language is 
not English, SEND/disabled pupils/students, children who have been bullied or are 
displaying bullying behaviour. 

  
 
Support for parents/carers 
 Parent groups 
 Parent information events/ information-on the school website 
  
Support for all school staff 
 Staff training and development for all staff including those involved in lunchtime and 
before and after school activities 
 Encouraging all staff to model expected behaviour 
 
 
 
Bullying is a whole school issue. 

https://www.calderlearningtrust.com/high-school/assets/Transition/Transition-Podcast-1.mp3
https://www.calderlearningtrust.com/high-school/assets/Transition/Transition-Podcast-1.mp3


By involving governors, teachers, support staff, parents, and pupils/students, people 
become aware of the school policy on bullying and that we are serious about tackling the 
problem. Publicity is one area that can help and could include: 
  
Posters: Pupils/students and teachers can both become involved in creating posters to 
display around school. 
SHARP system: : https://calderhigh.thesharpsystem.com/  this is a discreet and anonymous 
way of reporting incidents such as bullying at the Calder Learning Trust from UKS2 to KS4.  
Calder Cares: https://www.calderlearningtrust.com/high-school/pupils/students/calder-
cares/ this is a pastoral support package. 
Childline, telephone helpline number will be displayed. 
Childline – 0800 1111 (open 24hrs) 
Leaflets: these can be displayed around the school and/or sent home. 
  
Anti-Bullying Week 
By focusing on bullying for a week each year we keep the subject in the open and give 
opportunities for children and Parents to understand what bullying is and how to report 
concerns. 
  
THE ROLE OF GOVERNORS 
The governing body supports the head teacher in all attempts to eliminate bullying from our 
school. This policy statement makes it very clear that the governing body does not allow any 
identified bullying to continue in our school, and that any incidents of bullying that do occur 
are taken very seriously and dealt with appropriately. 
  
The governing body monitors the incidents of bullying that occur, and reviews the 
effectiveness of the school policy regularly. The governors require the head teacher to keep 
accurate records of all incidents of bullying and to report to the governors on request about 
the effectiveness of school anti-bullying strategies.  
  
THE ROLE OF THE HEAD TEACHER 
It is the responsibility of the head teacher to implement the school anti-bullying strategy and 
to ensure that all staff (both teaching and non-teaching) are aware of the school policy and 
know how to deal with incidents of bullying. The head teacher reports to the governing body 
about the effectiveness of the anti-bullying policy on request. 
   
The head teacher sets the school climate of mutual support and praise for success, so 
making bullying less likely. When children feel they are important and belong to a friendly 
and welcoming school, bullying is far less likely to be part of their behaviour. 
  
THE ROLE OF ADULTS/SUPPORT STAFF 
All adults in our school take all forms of bullying seriously, and intervene to prevent 
incidents from taking place. They keep their own records of incidents of significant concerns 
and report to the SLT (RKY, ATR and KLT). 
  
If adults witness an act of bullying, they do all they can to support the child who is being 
bullied. Teaching Assistants and other adults inform class teachers of any concerns. 
Teachers will consult SLT, who will take appropriate action.  
  
Incidents which are considered to be of a bullying nature are recorded on CPOMS.  
   

https://calderhigh.thesharpsystem.com/
https://www.calderlearningtrust.com/high-school/students/calder-cares/
https://www.calderlearningtrust.com/high-school/students/calder-cares/


Adults routinely attend training, which enables them to become equipped to deal with 
incidents of bullying and behaviour management. 
  
Teachers attempt to support all children in their class and to establish a climate of trust and 
respect for all. By praising, rewarding and celebrating the success of all children, we aim to 
prevent incidents of bullying. 
  
THE ROLE OF PARENTS 
Parents who are concerned that their child might be being bullied, or who suspect that their 
child may be the perpetrator of bullying, should contact their child’s class teacher 
immediately. 
  
Parents have a responsibility to support the school’s anti-bullying policy and to actively 
encourage their child to be a positive member of the school. 
 
Parents can report concerns to the school via the usual channels, and:   

noworries@calderlearningtrust.com For any parent or student who has any 
safeguarding concerns regarding our 
pupils/students eg bullying, safeguarding, 
friendship problems.  

 
   
MONITORING and REVIEW 
This policy is monitored by the head teacher who reports to governors about the 
effectiveness of the policy on request. This anti-bullying policy is the governors’ 
responsibility and they review its effectiveness annually. They do this by examining the 
school’s Anti-Bullying Logs, and by discussion with the head teacher. Governors analyse 
information with regard to gender, age and ethnic background of all children involved in 
bullying incidents. 
  
National Documents 
  
https://www.gov.uk/government/publications/preventing-and-tackling-bullying 
Preventing and tackling bullying July 2017 
KCSIE 2021 including Peer on Peer Abuse 
Supporting children and young people who are bullied: advice for schools 2014 
Cyber bullying: advice for headteachers and school staff 2014 
Advice for parents and carers on cyber bullying 2014 
Disability Hate Crime guidance 
Racist and Religious Hate Crime 
Tackling Homophobic Hate Crime 
 
  

https://www.gov.uk/government/publications/preventing-and-tackling-bullying


 
Appendix A 
 

The Support Group Approach to Bullying in Schools 
  

The Kingston upon Hull Special Educational Needs Support Service (SENSS) Anti-Bullying 
Project has developed the support group approach to bullying, building particularly on the 
work of Maines and Robinson (1991, 1992). 
  
Step 1 Interview the ‘victim’ for names of bullies, bystanders and friends. 
  
The victim is interviewed first, sometimes at home if they are away from school. 
Concentrating on the kind of things that have been happening rather than particular 
incidents, the victim is allowed to talk about whatever they think needs to be known. This 
might include the whole history of the problem, or very little about it. All that is said is 
accepted in a non-judgmental way, without questioning its validity. We do not concentrate 
on the feelings of the victim or request a picture or piece of writing to illustrate them. 
Questions such as ‘What did you do to make him do that to you?’ or similar undermine the 
victim’s confidence and are unnecessary. The victim is told that the bullies will not be in 
trouble so there will be no problems that they will ‘get him’ her for it later’. Without this 
assurance, the victim may be reluctant to give any names. The purpose of this interview is 
to reassure the victim that the problem can be solved and find out: 
 who are the main threatening figures, 
 the ‘bullies’ who are present although they may not actively join in the bullying 
 the ‘bystanders’ who the victim finds supportive or, if he has no supporters, whom he 
would like to have as friends. 
The victim is told that the group will be asked to help make him/her happier in school. 
  
Step 2 Convene the support group 
  
From these names a support group is made up, ideally 6-8 Pupils/students. All the main 
bullies are included with some bystanders and supporters. The support group often needs 
reassurance at the beginning that they are not in trouble. The Pupils/students are often 
unsure of why they have been selected, since they are not all ‘bullies’ or ‘friends’. It is 
important that no child is labelled by their selection for the group and having a truly mixed 
group facilitates this. The group is seen separately from the victim. The group is told that X 
is unhappy in school, and they have been chosen because they are all able to help. Group 
members seem to accept the rationale that they can all help; indeed this is what they have 
in common. At this point the term bullying is avoided since this suggests a judgement has 
been made on the nature and causes of the problem. It is equally important, as with the 
interview with the victim, that a non-judgemental atmosphere is maintained. However, very 
often the group members use the term anyway. Once the reason for the group is clear and 
they do not feel threatened, they can be remarkably open about what is happening. 
  
Step 3 Raise empathy within the group 
  
Empathy for the victim is heightened by asking if they have ever been unhappy in school. 
Usually there are a few who will admit to this and say a little about it. The feelings of the 
victim are not relayed to the group, as Maines and Robinson suggest. Rather, we discuss 
briefly the feelings of members of the group that have been unhappy in school and say that 
‘X must be feeling very like that’. This is an effective means of raising empathy without 
breaching confidentiality. 



  
Step 4 Explain the purpose of the group 
  
It is explained that no one should feel unhappy in school and because they know X they 
probably know better than anyone why and when he or she is unhappy. Members of the 
group often volunteer information that can be very illuminating at this point. If anyone 
mentions a name, they are gently interrupted and told there is no need for any names, in 
order to maintain the non-judgmental atmosphere. Again all that is said can be accepted, 
since no punitive action will follow as a result of this discussion. 
  
Step 5 Ask for suggestions 
  
The group is asked to make suggestions. Because they know what goes on they are the 
best people to suggest what can be done to make the situation better for X. We wait for 
suggestions from them. This part of the process is very variable; some groups are full of 
ideas, others are very vague or there may be some resentful silence. Simply ignoring 
resentment and praising any suggestions from members of the group usually ensures that 
most will either have made a suggestion of their own or will take up a suggestion that 
someone else has made so that all have a role. The actual suggestions are not in 
themselves significant except insofar as they demonstrate a commitment to the group goal. 
Members say things such as ‘I will bring her/him some sweets’, ‘I will watch out for her/him 
in class’. The only suggestion that has to be gently rejected is of the kind – ‘If I see anyone 
hurting her/him I’ll beat them up’! They are not asked to make any promises and are not 
given jobs. The plan must be owned by the group. If suggestions are not forthcoming, 
which has happened occasionally, exploring further the circumstances when upset occurs 
generally gets ideas flowing. 
  
Step 6 Thank, reassure, pass responsibility and arrange review 
  
Group members are thanked for their support and told that it looks like they have a good 
plan that will make all the difference to X. Then they are told that they can report back all 
they have managed to do in a week’s time. In other words, the responsibility is passed to 
the group at this point. The shift of ownership of the plan and the transfer of the 
responsibility for its implementation to the whole group is crucial. This is the most powerful 
single feature of the approach. Inevitably, sometimes, this initial meeting goes better than 
others but it is curious that no matter how it is seen subjectively, this does not appear to be 
reflected at all in the outcome. 
  
Step 7 Review with ‘victim’ first then group. Compliment everyone. 
  
At the review the victim is seen first to see how things have gone. Generally, things are fine. 
This review usually takes about 2-5 minutes. The victim is complimented on things going 
well; attention is not withdrawn because there is no trouble or a provocative victim may be 
inadvertently encouraged. 
  
The support group members are then seen together and asked how things are going. 
Usually they are aware the victim is happier although they may occasionally report on an 
incident not involving members of the support group. Many times they express the 
improvement in terms of ‘He/she is better now’, as if they view the problem as lying within 
the victim. They are encouraged to say how they have helped although their efforts are not 
matched with the suggestions made at the previous meeting, unless individuals wish to do 
so. They are also complimented and thanked for their help. Then they are asked if they are 



willing to continue for another week. No one has ever refused to do this in our experience. 
On one occasion a group member was unwilling to come to the review meeting and 
apparently tried to persuade two others to refuse to come but by the following week the 
other two were eager to come and the dissenter, who was one of the 
identified bullies, had not bullied the victim further. A new review is arranged as before. 
Reviews can be continued for as long as necessary but usually two reviews have been 
sufficient. This avoids creating a false sense of dependency. Individuals can be reinforced 
informally from then on. It is usually arranged for the whole group, victim as well as 
supporters, to receive an appropriate reward to reinforce the new status. They may get a 
certificate or a letter home to parents. Having their photograph taken is very rewarding to 
primary pupils/students and it can go up in their classroom or a notice board. 
 

 


